NEPIFPAMMA MAOHMATOZz

(1) TENIKA

2XOAH | OINOZODIKH

TMHMA | OINOZODIAZ

EMNINEAO £MOYAQN | MNpomtuxlako

KQAIKOZ MAGHMATOZ | EZEAMHNO ZMNOYAQN | 3°

H Texvnt Nonpoouvn otnv Yrninpeoia tng AldaokaAiag:

TITAOZ MAGHMATOZ Ixeblalovrag podnuata pe Néeg Texvoloyieg

AYTOTEAEIZ AIAAKTIKEZ APAXTHPIOTHTEZ

O€ TIEPIMTWON TTOU OL TILOTWTLKEG UOVAOEG ATTOVEUOVTAL OE SLAKPLTH UEPN EBAOMAAIAIES

ToU padhparoc m.y. AtaAéetg, Epyaotnplakéc Aokrnoeis k.Am. Av ot QPES NIZTQTIKEZ

TILOTWTLKEG LOVABSEG AITOVEUOVTAL EVIALX YLal TO GUVOAO TOU UadUaTog AIAASKAAIAS MONAAEZ
avaypayrte ti¢ eBbouadiaiec wpeg Stbaokadiag kot To cUvVoAo Twv

TUOTWTIKWV HOVASWV

lMpocV<ote oelpec av xpeLaotei. H opyavwan Stbaockadiag kat ot
SLEQKTIKEG UETOSOL TTOU YPNOLUOTIOLOUVTAL TIEPLYPAPOVTAL AVUAUTIKA OTO

(5).

TYNOZ MAGHMATOZ | Avamrtuéng de€lotitwy / Maudaywykng e§eldikevong

yevikoU urmoBadpou,

eL6tkoU untoBadpou, elbikevang,
VEVIKWY YVWwoewV, avamtuéng Seélotritwv

MNPOAMAITOYMENA MAGHMATA: | Adaktiki MeBobdoloyia

TAQZZA AIAAZKANIAZ kat | EAAnvika (pe Suvatotnta ayyAlkng umootnpéng yo $oLtnteg
EZETAZEQN: | Erasmus)

TO MAOGHMA MPOZ®EPETAI ZE | NAI
QOOITHTEZ ERASMUS

HAEKTPONIKH ZEAIAA | Avopévetatl
MAOHMATOZ (URL)

(2) MAGHZIAKA ANOTEAEZMATA

MaOnolakda AroteAéopata
Meptypdapovtal ta padnotakd amoTteAEoUATA TOU UATHUATOS Ol CUYKEKPUUEVEG YVWOELS, SEELOTNTES KA LKAVOTNTEG
kataAArdou emunéSou mou Ja AITOKTOOUV 0L POLTNTEG UETA TNV ETLTUXT OAoKApwan Tou uadnuatog.
JupBouleurteite to Mapdptnua A
o [leptypacn tou Emutédou twv Madnolakwv ATOTEAECUATWY yiLa KATE Eva KUKAO amoudwv ouupwva ue to lMAaioto
Mpoadvtwv tou Eupwrnaikou Xwpou Avwtatng Eknaibevong
o [eptypapikoi Acikteg Emunédwv 6, 7 & 8 tou Eupwmnaikou lMAatoiou Mpoodviwv Awd Biou Mdadnong kat to Mapdptnua B
o [lepiAnmtikog O6nyoG ouyyparic Madnolakwyv AmoteAeoudtwyv

Me tnv oAokAnpwon Tou padnipoatog, ol pottnteg Oa eival oe B€on va:

e Evrtomifouv kat va aglomolovv auyxpova epyaleia Texvntrng Nonuoouvng otn
SO OKTLK TTPALN.

o JIxedlalouv pkpopadnpata pe Baon tnv Cognitive Load Theory (Sweller et al.) kat
tnv Cognitive Theory of Multimedia Learning (Mayer).

e Edapudlouv BLwpatikég TexVIKEG (Kolb) kat matdaywylkd cevapla eVepYNTKNG
pabnonc pe epyaieia Al.

e EumAgkovtal oe avaotoxaotikn afloAdynon tng epmelpiog toug (Schon).

o TeKUNPLWVOUV BEWPNTLKA TLC ETIAOYEC TOUG Ue Bdon €ykupn, Scopus-indexed
BBAoypadia.

Fevikég IkavotnTeg
AauBavovrag unmoyn Tig YEVIKES LKAVOTNTEG TTOU TIPETIEL VAL EXEL ATTOKTIOEL O MTUXLOUXOG (OTWE QUTEG AVAypaPOoVTaL OTO
Mapdptnua AutAwpartog kat tapatidevral akoAovSwe) o€ moLa / TTOLEG QO AUTEG QITOOKOTEL TO UATNUa;.




Avadiitnon, avaiuon kot ouv9eon SeSougvwy Kot Sxeblaouog kat SLayeiplan Epywv

TIANPOQOPLWY, UE TN XPHON KAL TWV amapaitnTwV Je6a0u6g 0TN SLAPOPETIKOTNTA KAl OTNV TTOAUTIOALTIOULKOTNTA
TeXVOAoyLwv JeBaoudg oto puatko meptBailov

lpooapoyr) o€ VEEG KATAOTAOELG Entibeién kowvwvikiig, emayyeAuatiknc kot Nk unevduvotntag
Angn aropacswv Ko evatodnoiag oe 9éuata @UuAou

Autovoun epyaocia A0OKNON KPLTLKAG KoL AUTOKPLTIKIG

Ouadikn epyacia Mpoaywyrn tng EAeUTEPNG, SNULOUPYIKIG KoL ETTAYWYLKIG OKEYNG
Epyacia oe 61e¥vég meptBaAdov L

Epyaoia oe Stemotnuoviko neptBaAlov AMeg...

Mapdywyn VEwV EpELVNTIKWV IBEWY .

Avalntnon kot avaluon mAnpodoplwv pe TME

IxebSlaopog Kot Sloxeiplon épywy

Ouadikn epyacia kot cuvepyaaoia

AvAmTtuén avooToXaoTIKAG KAl KPLTIKNG OKEYNG

Avartuén moatdaywytkol kot Pndlakol ypappatiopol

AoKNoN KPLTLKNAG KoL LUTOKPLTLKAG

Enidelén KoWwvIKAC, emayyeAHATIKAG KAl NOLKNAE urteuBuvoTNTAC KoL EVaLoBnoiag
og Bépata Texvntig Nonuoouvng

(3) NEPIEXOMENO MAGHMATOZ

FEVIKO MEPLEXOEVO:

Elcaywyn otnv Texvntr Nonpoouvn Kat otig ebapUoyEg Ttng otnv Exkmaideuon
Nawdaywyikég Bewpleg kat Al: Cognitive Load Theory, Cognitive Theory of
Multimedia Learning, reflective practice

Ertihoyn kot mapouaoiaon katdAAnAwv gpyaleiwv Texvntig Nonpoouvng my.
ChatGPT, Canva Al, Diffit, Curipod, MagicSchool

IXeSLAOMOG HikpopaBnipatog pe xprion epyaieiwv Texvntng Nonpoouvng — poAot
ekmoubeuTIKOU/ Hadbntn

Aokwun, avatpododotnon, avaoToXaoUOG

IKkomog kabe epyaociag n ebopupoyn evog epyadeiou Texvntrig Nonuoouvng otov
oxedlaopd Kal TNV TUAOTIK €dappoyr €VOG UIKPOUOOAUOTOC OTo TMAQIOLO Twv
doroykwy padnuatwyv (Mwooa, Aoyotexvia f lotopia), AapBavovtag umodn Tig
Nawdaywyikég Bewpleg Cognitive Load Theory, Cognitive Theory of Multimedia Learning
KOl aAVTAWVTOG TeKUnplwon amno eykupn 6iebvn BBAoypadia.

Aopn Zuvepyaoiog:

H epyaoia eknoveital o€ {euydpla ¢poLtnTwv.

O/H évag/pia avolappavel tov pdho tou Siddckovta, o/n GANog/AAAN Tou padntn,
wote va Buwoouv Kat Tig dUo MAEUPEG TG HaBnolakng aAAnAemnidpaong kat va
kataypapouv ta onpeia mou AsltoupyoUV Kot TLG SUCKOALES TTOU TTPOKUTITOUV.,

3TO TEAOG CUUMANPWVOUV £VOV KOLWVO OVOOTOXOOTIKO OXOAlOOHO pe Bdon tnv
gUmeLpla Toug, avadepOpEVOL:

o otnv nodaywyikn aflomoinon tou epyaleiou
o otV eumeLpla amno t Sokiun poAwvV
o otlg SuokoAieg, Ta NOWKA epwTnuaTa Kal TIg okéEPeLS yia Tn BeAtiwon tng

poOnolakng eUmeLplag




(4) AIAAKTIKEZ kot MAGHZIAKEZ MEOOAOI - AZIONOrHzZH

TPOMOZ NAPAAOZHZ | Ala {wonc A uiktn popdn (blended learning)
Mpdowro pe npoowno, E§ anootdoews
eknaibeuan K.Am.

XPHZH TEXNOAOTIQN | Xprjon T.M.E. otn Adaokalio

NAHPO®OPIAZ KAI EMIKOINQNIQN Xpr’]o’n gpva}\g{wv TN

Xprjon T.M.E. otn Atbaokalia, otnv . , ,
Epyaatnpiaxr Ekmaibeuvon, atnv Enikowwvia A r]d)LCXKr] Tt)\omi)opua ETIKOVWVLAG

e touc gorntée | NMAOTOpUA CUVEPYOTLAC TWV OLTNTWV/TPLLV

OPTANQZH AIAAZKANIAZ , ®doprog Epyaciag
Meptypdpovtar  avaAutikd o TPOmog Kol Apaotnpiotnre ESaurivou
uéBobol bLd6aokaliag.

AaAgéelg, Zeuvapla, Epyaotnpiakry Aoknon,
Acknon  [ediou, MeAétn &  avdAuon
BiBAoypapiag, @povtiotrplo, Mpaktikn
(Torto¥étnon), KAk Aoknon, KaAAwtexviko
Epyaotijpto, Aadpaotikn Sibaokalia,
EKkmaubeuTIKEG EMLOKEWELG, Ekmovnon UeAETNG
(project), Zuyypapn epyaciac / epyactwy,
KaAAwteyvikry Snutoupyia, KA.

Avaypd@ovtal oL WPES UEAETNG TOU QOoLTNTI) yLal
kade padnotakn dpaoctnplotnta kadws Kat ot
WPEG un kaBobnyouuevng UEAETNG CUUPWVXL LUE
T(¢ apxeg tou ECTS

YUvoho Mabnuatog

AZIONOTHZH OOITHTQN

Mepwpapr te daduasiag atioAdynong 1.Napouciacn o€ PPT (mowdtnta oxediov pabnuartog):

Mwooa AoAdynong, MéBobdor aloAdynong, 20%

Alauoppwtikn) 1) Suunepaouatikr, Aokiuaoia

MoMarAric  Emidoyri, Epwtrioglg  Zuvroung . . . . , ,
Andvenone, Epwiicese Avintugne Aokiiwy, 2.TeAwkn gpyaocia ava 2 atopa (oxedlo pabnuoatog +

Emiduon  MpoBAnudtwv, [lpanty Epyaoia, 5¢apu0Vﬁ+ava0T0X00ué§)l80%
Exdeon / Avagopd, [pogopikry EéEtaon,

Anudoia Mapouaiaon, Epyaotnpiakn Epyaoia, R , , ,
KAviky  Eéétaion  AoOevoUg,  KaAAwweyvikn Kpunpua af,to)\ovnonq TEAI.KI']Q gpyactac:

Epunveia, AAMn / AMeg Evowpdtwon Bewploag kat BAoypadiag: 20%

Mawdaywykn aflomoinon Al epyaleiou: 20%
Avapépovtal pntd mpoobloplouéva KpLtipLa v v, n E ,n n Py , oo
aéloAdynong kat eav kat mou givat mpooBaotua Buwpatikn €¢0lpuovn KoL QvOooTOXaopOG: 20%
QIO TOUG POLTNTES. Mpwtotunia — Snutoupytkotnto: 20%
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